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Introduction
Gender-responsive pedagogy (GRP) refers to teaching and learning processes that pay attention to the
specific learning needs of girls and boys. Gender-responsive pedagogy calls for instructors to take allencompassing gender approach in the processes of lesson planning, teaching, classroom management and
performance evaluation.
Gender Responsive Pedagogy (GRP) training for teachers and other educationists equips teachers with skills
and create an understanding of gender to respond to the needs of boys and girls, men and women in their
respective institutions. Gender-responsive pedagogy, therefore, serves to equip teachers with knowledge
and skills for making teaching and learning processes respond to gender issues and concerns and reverse
gender-bias attitude, language, behaviour and stereotyped assumptions that cause gender differentials in
educational opportunities and achievement for boys and girls. The major obstacle facing teachers and school
managers today is an apparent lack of gender pedagogical skills for instruction, yet the ability to use genderresponsive pedagogy effectively can be strengthened if the teachers and school managers are well-grounded
in gender-responsive teaching and management skills.
What happens in the teaching and learning processes in and out of the classroom plays a big role in
determining how well girls and boys participate in education, and whether they stay in school and do well in
their studies. Gender-responsive teachers not only understand and respond to the specific needs of girls and
boys in the teaching and learning processes, but they also encourage equal participation and involvement of
boys and girls in the class and out of class activities and ensure equal access to learning opportunities. In
addition, they demystify the gender stereotypes impacted on the children/learners through societal norms
and beliefs
Like many others universities, DUCE is one of the university colleges of education that produce teachers. The
linkage between industry and employability is very important for the development of the country. It is quality
education that will enable the college to produce the best and quality, teachers. GRP is one of the
ingredients/catalysts towards quality teachers’ production.
It is in this regard that Dar Es Salaam University College of Education - DUCE invited FAWETZ to conduct a
four-day Gender Responsive Pedagogy – GRP training workshop to build capacity to teachers and
academicians for them to establish gender-responsive teaching methods, to produce quality and marketable
teacher towards achieving quality education in the country. The GRP workshop was therefore conducted in
two groups in four days, i.e. two days each starting with the Humanities Department group and then the
Education Department group.
Why GRP training workshop?
The ultimate goal of the Gender Responsive Pedagogy - GRP program is very important because:
• The quality of teaching across all levels of education has a significant impact on the academic access,
retention and performance of girls and boys learners. This includes the systematic professionalization
of both teaching and non-teaching roles within education, by improving teacher training and support
for teachers, Equipping teachers with knowledge, skills and attitudes to enable them to respond
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adequately to the learning needs of girls and boys learners throughout the teaching and learning
processes
The international frameworks and strategies, gender equality in education imply both a human rights
and development perspective therefore quality education for all is a basic human right and integral to
achieving all dimensions of inclusive and sustainable development.
Education enables girls and boys, women and men to participate equally in social, economic and
political life and are foundational for democratic societies therefore gender equality in education is
fundamental to promoting social, political and economic empowerment.

GRP objective
Thus the outcome of the training workshop programme is to support the academicians and learners through
GRP training for them to:
• Improve the understanding of Gender Responsive Pedagogy, in more depth, and contextualized to
the local community;
• Introduce teachers to learner-centred pedagogy for gender responsiveness;
• Explore how to integrate GRP into education programmes /teaching and learning processes;
• Identify priority areas of intervention, key implementation challenges and good practices to
overcome obstacles in mainstreaming gender-responsive pedagogy;
• Create a network and community of practice to facilitate the continuous exchange of good practices
and information in supporting the goal of gender equality;
• Facilitate the development of work plans to enhance the capacities of institutions/teachers/educators
to mainstream gender-responsive pedagogy.
Methodology
Participatory methodologies were employed, whereby the theatre for development approach was also
employed. Role plays, skits, questions and answers, plenary sessions, games, groups work, live examples and
songs. Pre-Test and Post-Test were also employed to set the baseline and to measure the level of
understanding of the shared knowledge/skills.
Workshop Participants
The GRP training drew a total of 75 Participants 38 Female and 37 Male from three faculties (Humanities,
Education and science) and others from major departments which have direct support to teaching and
learning.The workshop participants were exposed to a set of 9 major GRP intervention pillars aimed at
transforming the way teachers and administrators deliver lessons and manage the college environment.
Within four days of training, participants were able to tackle the following main interventions collectively
entitled the Gender Responsive Pedagogy intervention package
WORKSHOP PROCEEDING
Day One
The workshop started at 9.45 a.m. group 1 (Faculty of Humanities and social sciences) and 8.30 for the
Education Department group by welcoming note that was done by Gender Unit the workshop organizers.
The welcome note was followed by registration and the setting of house rules.
House Rule
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The participants set the following house rules that governed them during three days of the training:
• All mobiles phones should either be put into silent mode
• Punctuality
• No side meetings during the training
• Respect one's ideas
• Full participation
• Flexibility
Expectations and fears for both Humanities and Education Department participants
The participants were able to share their expectations and fears from the workshop as follows;
Expectations
Fears
How to teach considering gender in the class
The issue of gender will face challenges until both
male and female campaign for
To elucidate the strategies towards gender- Less male participants
sensitive teaching
Empowerment on implementation of gender- The misconception of being called a feminist as the
responsive pedagogy
majority think of
To be aware and fair in providing services based on Worry about the time and attendance of the
gender
participants
Understanding GRP, how men harass girls sexually To maintain man and woman interactions rather than
and how to deal with the challenges
gender
Understand and gain knowledge that will enable Low response of DUCE to implement GRP
the application in life with the surrounding people
Be able to apply gender pedagogies on teaching How to engage women in the curricular
and learning differences from another set of
pedagogies
The training will help to Identify some gender- Some invitees would not attend timely due to
related issues that may be a bias and how to teaching sessions
overcome that bias
To learn how to incorporate gender in teaching GRP will interfere with traditional culture and norms
methodology
To understand the status of gender mainstreaming Why the boy child is isolated from the gender
in academic
policies?
To know gender issues particularly on how to Worry whether inclusion will be addressed in this
mainstream gender to improve my teaching
workshop
To be able to link between what I already know Unable to achieve workshop objectives due to
and what I do not know especially on GRP
delayed start
To be able to implement GRP
Is it possible to have GRP in science and math classes?
To know to differentiate between female and male Time is not sufficient
responsibilities and the relationship between male
and female in the society
Understand the concept of GRP and its application Is it necessary to attend the workshop?
in a higher education institution
To hear about the new policy of the boy child
Issues related to policy and safeguard individuals
To understand more on various techniques that Is GRP practical?
involve specific learning needs of both girls and
boys
Strengthen gender awareness topic in teaching How do I get a full package of the seminar while
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and doing research
How to integrate gender in teaching and learning

attending other responsibilities like teaching?
The workshop will focus more on issues relating to
females
How to promote GRP in science and mathematics Lack of kick start motive to begin and maintain gender
classes
issues in our environment
To be aware of gender issues and how to empower If females understand on their gender roles isolate
our students in my class
themselves from male conversely
To understand gender concepts and empowered in
the knowledge of gender
To be a good role model/example in the teaching
and learning processes
The Pre Test, which was intended to establish a baseline of participant’s level of understanding of Gender
issues and general knowledge around gender in education was conducted. A short written self-assessment
form was filled by the participants. (a sample of the Pre-test is attached).
Official Opening
The official opening was made by the
He urged the participants to be attentive so that they acquire the intended knowledge and skills for them to
smoothly use during the implementation stage but also to impart the acquired knowledge and skills to
colleagues who had not attended the training workshop. He declared the training workshop opened
Understanding Gender
Gender is a concept that is widely used and perceived in many quarters to mean “women’s issues”. In reality,
gender refers to socially determined roles and relations between males and females. From the wider picture,
the term “gender” refers to a socio-cultural classification of women and men. This classification is based on
societal norms and values that define the roles men and women should play in society. Gender roles are
quite different from the sex roles of men and women. Sex roles are purely biological, natural and God-given.
They cannot be changed. The man makes the woman pregnant and the woman gives birth to the child and
breastfeeds. Gender roles, on the other hand, are determined by society, which assigns different
responsibilities to men and women, e.g., cooking for women and decision-making for men. Gender roles can
therefore be changed and vary over time and from community to community. These gender roles are
consciously or unconsciously carried into the classroom dynamics by both instructors and students.
Gender concepts
In introducing gender concepts the facilitator used a role-play whereby two participants (male and female)
were used. The facilitator placed much luggage on a female participant who was asked to also act as a
pregnant woman, while the male participant was only given a stick to carry. The facilitator asked the
participants to give comments on what were their thoughts about the scenario. The participants were
requested to correct that scenario. They tried to balance but they were not able to shift the pregnancy from
female to male participant. The question as to why did they not shift the pregnancy from woman to man was
responded “it was created by God and nobody can change it”
During the plenary discussion, all participants agreed that it was not okay for women to be treated like that.
In most African countries the traditional cultural practices have placed women into submissive role resulting
into women/girls carrying a very huge and big burden and ending up facing a lot of challenges which
interfere their learning processes hence poor academic performance.
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From that scenario, the facilitator led the participants to understand what gender is and what sex is. It was
then concluded that phenomenon Gender is a social phenomenon whereas sex is biological. Referring to the
role-play the facilitator asked the participants to mention gender and sex roles for a wider understanding of
the two concepts.
Sex roles
Female
To get pregnancy
Breastfeeding
To give birth
**Period(menstruation
Circle)

Male
To impregnate

Gender roles
Female
Fetching water
Cooking
Washing clothes
Washing utensils
Cultivating
Sweeping
Mopping
To prepare clothes for
their husband
To look after children
Mopping

Male
Digging the grave
Head of the family
Security
Build the house
Farming/cultivating

From gender and sex roles, the facilitator led the participants to explain the difference
gender. It was noted that sex roles do not change but Gender roles change. It was also
participants that the gender roles and sex roles have an impact and they can interfere
processes of learners especially female learners who have a big workload of gender
compared to male learners

between sex and
confirmed by the
with the learning
and sex roles as

Other twenty gender-related concepts were discussed whereby participants were asked to share the
meaning and understanding of the gender concepts through the bingo game. (Bingo game attached). The
game was very participatory and the plenary discussion was very successful. After a very hot discussion, the
participants confirmed that the game was very effective they had understood gender and its fundamental
concepts.
Gender in Education and Gender self-assessment of the participants
The facilitator asked the participants to list down what a schoolgirl and a schoolboy does before, during and
after school. It was thereafter noted that the list of girl student is very long compared to that of boy student.
Using the picture drawn by the facilitator together with the role-play example, the participants were lead to
ensure that they after training can transform the university college into a gender-responsive university
model.
The facilitator explained gender and education by citing various examples for clear understanding.
To arrive at a school/college that takes into account specific educational needs of both female and male
learners, a holistic approach involving various interventions is required. The holistic interventions can include
the following elements:
•
Undertaking gender sensitization of university college management structures, academicians and
non-academician staff members, learners both girls and boys to raise their awareness and
understanding of the need to support gender in education.
•
Training teachers in the skills for making teaching and learning processes responsive to the specific
needs of girls and boys as well as psychosocial counselling
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Empowering learners especially females with skills for self-confidence, assertiveness, speaking out,
decision making
Transforming the teaching and learning processes into gender responsiveness

Understanding the status of Gender and empowerment in academia
This was done in a group whereby the participants were assigned the group to discuss:
i) The GBV and Sexual harassment issues within the college
ii) The root causes of GBV and Sexual Harassment within the institution
iii) Suggestions and recommendations on how to curb the situation of the emerging GBV and sexual
harassment
The GBV and Sexual harassment The root causes of GBV Suggestions and recommendations
issues within the college
and Sexual Harassment on how to curb the situation of the
within the institution
emerging GBV and sexual harassment
Teaching staff Vs learners
• Bad desires between
• Eligible education to be given to
-insulting language
staff & students
both on sexual harassment policy &
-temptation
how it should be implemented
-Love/sexual relationships
• Poor management of
-touching without one's consent
guidelines, principles,
• Sexual harassment policy rules
-using authority position to
rules & procedures
should be properly managed
demand sex
put in place
-character assassination
• Outdated oppressive laws & policies
-Misuse of authority for sex
• Students fear being
should be improved
advances/bribe
seen as outdated
-Bad jokes
• Managing the gap in reporting
-Poor and biased customer care
violence cases, many issues are not
• Not reporting on the
-Influential body language
violent acts as a
reported
-Seducing one another in
result persists
different ways through dress
• Students should report to DARUSO
codes by students, sitting styles,
blinking of teachers to students • Afraid to be victims
• The gender office should have a
-Making up false accusations
subsection & reporting format
• Not knowing the
towards teachers concerning
procedures of
system
rape attempts
reporting & how it
-Scolding students, frightening
• Sensitization awareness to all
will favour the victim
to lower their performances
students
and disqualify them as a result
(both Teachers &
students give in to sexual affairs
students)
• Ensure that issues are reported,
economic rational law, leaving the
• Ignorance
western assumption
• Poor living standards
Learners Vs learners
-Bullying fellow students by
posting their details on social
networks
-Forced sex

•

Poor capacity
academically

•

Poor living
standard/ economic
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•

Life skills, guidance and guidance &
counselling services should be
provided

•

Regular training on gender

-Psychological destruction i.e.
heartbreaks in relationships
-Emotional abuse
-Exposing pornographic videos
of their sex acts publicly
-Exile (for those sharing room)
-Improper use of Language
among themselves
-Dress code policy is in place but
cases of poor dressing styles are
still common
-Threats towards each other
-Female students don’t contest
in the leadership elections due
to fear of being bullied
-Female students wasting time
doing house chores at their
partners as a result dropping
academically (commonly known
as Desa boy)

Students to teachers
-Dress code
-Sitting styles
-Statements to seduce the
teacher sexually
-Seductive actions towards
teachers
-Freedom of students to do
what they want to get money
-Body desires
-Bad peer pressure groups
-Mental stress
-Sexual attraction towards

background

responsiveness should be provided

•

Temptations

•

Laziness

•

Exile

•

Poor/bad influential
peer groups

•

Intimidation

•
•
•
•
•

•

Bad sexual
desires
Mental stress
Indiscipline
behaviours
Bad use of
authority
Lack of
subsistence
funds to carter
for their daily
needs
Lack of
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•

Sexual harassment policy rules
should be properly managed

•

There should be enough leaflets
with information on how to report
violence without been victimized by
the perpetuators

•

Outdated oppressive laws & policies
should be improved

•

Strengthening sexual harassment
code to promote awareness

•

Managing the gap in reporting
violence cases, many issues are not
reported

•

Students should report to DARUSO

•

The gender office should have a
subsection & reporting format
system

•

Sensitization awareness to all
students regularly

•

Ensure that issues are reported,
economic rational law, leaving the
western assumption

•

Education to all on the mechanism
of reporting such violence & the
consequences

•

Different approaches to tackling
mental stress

•

Guidelines on the proper dressing
code for both teachers & students

•

The services offered to students
should be improved

students e.g. calling students
dull
-Teachers giving students low
marks intentionally
-Students wanting marks freely
from teachers by offering sexual
affairs, teachers also giving
students money, phones in
exchange for sex
-Students underrating their
teachers during assessments
-Poor use of social networks by
students

awareness on
how to deal
with violence or
harassments
acts

•

Teachers should not offer
unauthorized conditions to support
students

•

Rules and regulations should be
adhered to and followed

It was also noted that research conducted in the college revealed that GBV and sexual harassment exist
despite developed gender safeguarding policies
Gender Responsive Pedagogy – (GRP)
Observations of classroom practices show that teaching and learning are largely gender-biased. Many
teachers apply to teach methodologies that do not give girls and boys equal opportunities to participate.
They also use teaching and learning materials that perpetuate gender stereotypes.
Gender-responsive pedagogy refers to teaching and learning processes that pay attention to the specific
learning needs of girls and boys.
Why GRP
Often, teaching and learning materials are not scrutinized for gender stereotypes. Many books and teaching
aids reinforce attitudes and beliefs that men are superior to women by portraying men in lead roles and
women as helpers. Doctors, engineers and pilots are nearly always men, and nurses, cooks and secretaries
are nearly always women. Good teacher-student relationships are emphasized during teacher training, but in
actual practice, most teacher-student relationships are not favourable to effective learning. This makes it
difficult for learners, especially girls, to seek guidance and assistance from teachers for either academic or
personal problems, e.g., sexual maturation issues. It also makes it difficult for teachers to be sensitive to or
recognize and respond to the special needs of students. School management systems normally do not
include gender considerations in their design and implementation. School policies and regulations often do
not provide for action and sanctions for gender-related concerns such as sexual harassment and bullying,
which affect both female and male learners. Therefore Gender Responsive Pedagogy (GRP) calls for teachers
to take an all-encompassing gender approach in the processes of lesson planning teaching, classroom
management and performance evaluation.
GRP intervention package
The facilitator mentioned all the 9 elements/pillars of the GRP intervention package:
• Gender Responsive Lesson Planning
• Gender Responsive Teaching and Learning Materials
• Gender Responsive Language Use
• Gender Responsive Classroom Interaction
• Gender Responsive Classroom Set-Up
• Gender Responsive Management of Sexual Maturation
• Gender-Based Violence and Sexual Harassment
9

•
•

Gender-Responsive School Management Systems
Gender Responsive Monitoring and Evaluation

The facilitator went on explaining the intervention package of GRP pillars through various
approaches/techniques including group discussions, plenary sessions, role plays, questions and answers and
others.
Evaluation of Day One
The day was said to be short. The participants were eager to continue with the training. The following
reflection was made by the participants on what went well and what did not go well on day one:
What went well:• Good facilitation skills that were very involving – i.e. good participatory approach
• The participants were live and attentive throughout
• The gender concepts bingo game had taken the participants to a wider understanding of genderrelated concepts
• The games, songs and brainstorming through art form (theatre) was very good
• The meals were very good and satisfactory
What did not go well:• Time was too short
• There was an interference of the workshop with the university timetable for both groups (Humanities
and Education Departments)
The day ended at 3.30 p.m for the Humanities group and 4.00 for the Education group
DAY TWO
The day started with the recap that was led by the facilitator (For both training groups). The recap was
participatory whereby the participants were made the guest speakers at the studio of the radio station. The
facilitator took the role of radio presenter, who interviewed the guest speakers on what they learnt in the
past day. The participants shared very well what they learned on the first day.
The facilitator went back to mentioning the GRP package, then went into details of one another. The
participants were taken through the whole GRP intervention package theoretically and practically:
o
Gender Responsive Lesson Planning
Quality in a lesson depends on thorough, effective planning. Whereas many teachers have the skills to
develop good lesson plans, making the plans gender-responsive requires a special set of skills and attitudes.
The facilitator explained to the participants how to prepare a gender-responsive lesson plan/plan schedule.
Lesson planning involves a wide range of decisions – the learning materials to use, methodologies, content,
learning activities, language use, classroom interaction, classroom set-up, assessment of the learning. The
lesson planning with the attention to taking into account the specific educational needs of both girls and
boys was very well understood by the participants. This was seen during the questions and answers session.
o Gender-responsive Classroom Set-Up
Participants were able to explore the importance of a gender Responsive classroom set-up. Under this, the
participants were made to understand that considering gender-responsive classroom set up promotes
positive learning as well as peer support among slow and fast learners. It also enhances the participation of
girl learners who have specific biological needs in the learning process. An example of tables and stationed
chairs in the lecture rooms were cited whereby the setup facilities may hinder or interfere with the female
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learners learning processes. The facilitator explained the necessity of ensuring that when setting up the
classroom, learners with special needs e.g. disabilities, impairment etc should be considered so that the
teacher leaves no one behind.
o Gender Responsive Teaching and Learning Materials
Teaching and learning materials are fundamental to the pedagogical process and are critical for shaping
young minds. Yet an examination of many teaching and learning materials reveals that they implicitly
communicate traditional and limited gender roles
The participants shared their “ahaa” moments on how the stereo-typed teaching and learning materials can
be reviewed into gender-friendly improvised teaching and learning materials and their impact on teaching
and learning processes. This was revealed through group representatives who were assigned by the
facilitator to draw the following pictures: 1) The policy is chasing the thief; 2) The pilot is walking towards an
aircraft; 3) The doctor and nurse, 4) The bank manager and messenger and 5) The University Professor
lecturing. Only two group representatives were able to reverse the gender roles from a gender stereotype.
The facilitator demonstrated how to improvise and review teaching and learning materials that encourage
equal and full participation of learners both female and male in the learning processes
o
Gender Responsive Language Use
A language is a tool of communication that reveals a lot about what we think and believe and therefore must
be used carefully. Inappropriate language use can transmit negative messages and inhibit learning.
In many instances, teachers are not aware that the language they use in the classroom reinforces negative
gender attitudes.
In delivering the session on gender-responsive language use, the facilitator used a role-play whereby the
participants were asked to recall any biased language they went through during their schooling and write it
on a piece of paper. The papers were collected, mixed and then distributed to participants. One participant
volunteered to sit in front of the venue, and the participants were asked to go one by one to read what is on
paper to address the person. This was a big surprise to the participants. Most of them were shocked by the
insulting language used by teachers on daily basis during their teaching in and outside the classroom.
However, some of them admitted to having used harsh and abusive language without knowing that bias
language can inhibit the learning process.
The topic enabled them to set strategies on how to deal with teachers who will continue using abusive and
bias language. The demonstration of gender-responsive language use took the participants to the next level
of understanding that, it can inhibit the learning process. They, therefore, promised to use gender-responsive
language, to enhance equal and full participation of both female and male learners
o Gender Responsive Classroom Interaction
Classroom interaction is another important element in the pedagogical process. The teacher must recognize
that this is where matters such as sexual experimentation, sexual harassment, male domination and female
passivity come into play.
The participants were taken through a set of classroom dynamics of a gender-responsive classroom
interaction as they acquired very good knowledge from how they were carrying out their daily tasks. The
classroom dynamics are critical to the success or failure of teaching and learning processes. They are doubly
important in considerations of gender-responsive classroom interaction. The role plays took the participants
to the next level of understanding on how to be gender-responsive when interacting with not only students
but also other staff members
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o Management of Sexual Maturation:
The facilitator explained how to manage the maturation as well as how to support and help those who miss
class because of maturation issues. A gender-responsive teacher must be capable to understand and notify
the physiological changes of his or her students. This is part of the growing up process that is characterized
by physical and emotional changes. The rapid changes of the body in both boys and girls may be so
distracting that they interfere with learning. Both girls and boys become self-conscious of their bodies and
this has an impact on their self-esteem which can also affect their learning process. The facilitator-led the
participants to assess the physical, academic and social environment into gender-responsive. i.e. Physical
environment should respond to the education needs of learners. For example, a hook or a nail in the female
toilet is very important for female learners. It can contribute very positively to female learners from
attending classes. It was noted that the ladies washrooms are not responsive to the specific maturation
issues of female learners. However, the estate managers who attended the training promised to take the
matter to the management team for action.
Teachers and students should understand that the culture of silence especially among girls has made girls to
afraid of informing their teachers when they experienced their periods. This has been a stumbling block
towards girls learning process. Sometimes other girl students do not attend school during their menstruation
cycles as a result they miss important class sessions.
o
Sexual Harassment
A lot of live examples were shared by participants on sexual harassment by teachers, parents, relatives and
students. Participants declared that with skills and knowledge they have acquired from the workshop, they
will collaborate with the responsible authorities to address so that the gender safeguarding policy is
implemented to safeguard both students and lectures for the better future
o Gender Responsive Management system
One teacher in isolation cannot transform the pedagogy to be gender-responsive. It is a process that requires
the action and commitment of all stakeholders, including teachers, parents, and students both girls and boys,
led by the school management. The effort to establish a gender-responsive pedagogy must be supported by
a similar gender-responsive school management system.
Under this, the participants were trained to help in influencing girls towards leadership role through role
models (female teachers/lecturers). They were taken through how gender-responsive school management
should look like. The trained teachers were made to understand that they are managers who manage the
teaching and learning processes.
The facilitator provoked the participants especially heads of departments to start thinking about their roles
and responsibilities after training so that during planning for way forward they strategize on how to rescue
the situation in their respective college area that need to take into account the needs of both female and
male students
o Monitoring and Evaluation
The participants were made to understand that: “If somebody does not know where she/he is going, he/she
will never know whether she/he has arrived or not!”
Monitoring and evaluation refer to the systematic tracking and assessment of progress towards making the
pedagogy gender-responsive. An effective monitoring system covers all aspects of the teaching and learning
12

processes. These include the gender responsiveness of lesson planning, classroom interaction, classroom
delivery, classroom set up, student-teacher and student-student interaction, teaching and learning materials,
and language use. Evaluation entails the periodic review of this progress measured against specific indicators
of performance.
Here, the participants were taken through the simplified monitoring and evaluation matrix so that when they
start implementing the GRP intervention package, they know how to deliver and record the results. Finally,
the participants were assigned to think of strategies to transform their teaching process into gender
responsiveness by developing individual Action Plan for implementation. Every participant was asked to
select/choose one of the intervention package/pillar of GRP to focus on during the two months of
implementation and record the results. Below is an example of an action plan developed by participants:
Development of Action Plan
What
Why
How
Where
When
Challenges
Way forward
Title of GRP Justification
Methodology
Location
Time
Encountered
Repillar
frame
problem during organization/
the
Re- Design/
implementation
New planning
Gender
To get rid of Recording
In
the Two
-Time is too short Share
with
Responsive bias language to when teaching lecture
months to record the management
Language
achieve quality /lecturing
room/
results
Use
education
classroom
-Person to record
and assess

Post Training Test
In measuring the understanding of the presented topics after training, the post-training questions were given
to participants. Generally, the training had taken participants to the next good level of understanding.
WORKSHOP EVALUATION
a) General comments
In general, the training workshop was very successful. This could be seen in the training evaluation forms and
the list of their expectations and fears of which they admitted that their expectations were all met. The
participants had also admitted that their fears were all cleared except:
i) Time was too short given that the training was only two days for each group. For effective GRP
Training, four days are required
ii) Challenge in getting the full package of the seminar because of attending other responsibilities like
teaching, meetings etc.
The participants shared success change stories in terms of mind change and testimonies on the gradual
change of stereotypes practices to gender responsiveness. 100% of attended participants indicated that they
were happy and satisfied with the workshop content delivery by the facilitator, real and live examples shared
and techniques that were used to deliver what was intended to be delivered. They confirmed to have
acquired new knowledge, understood about gender-responsive teaching and learning processes, their
importance and how it works at college/school as well as its application to their teaching and learning
processes.
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b) By Participants
About 94.5% of participants noted that they enjoyed the workshop and asked the Gender Unit to run the
training on regular basis. They confessed that the training workshop was an eye-opener to them on many
issues they did not know before.
The participants positively recommended that the workshop training expanded not only their knowledge but
also changed their attitudes toward education management. Almost 82% of them confirmed that they have
adopted new teaching techniques and skills and they are going to apply to improve the quality of their
teaching as well as creating awareness for their learners
Furthermore, they admitted that they have realized the mistakes they were making during the teaching and
learning processes, and they promised to change their ways of teaching and guidance, by taking into account
all specific educational needs of both female and male learners in all aspects from planning/preparation
stage up to monitoring and evaluation stage.
c) By the Facilitator
The facilitator (FAWETZ) appreciated the effort made by DUCE Gender Unit in making the GRP training
happen. The participants were active and positive throughout the training. The intended goal and training
objective was achieved. This was seen throughout the training whereby almost 95 % of participants were
very active and participated fully in responding or whenever asked questions. It was also a good opportunity
to learn about other people personalities and way of teaching.
The GRP training utilized its pedagogical approach to deliver the training. Participants were taken through
the course by being actively and critically engaged in the GRP concepts and techniques, from the beginning
to the end. Through dialogue, live experience/examples, group work and discussion as well as role-playing,
teachers were actively engaged/involved and immersed in the GRP teaching and learning processes.
Outputs
87.2% of the participants for GRP attended the workshop. The expected participants were only 86
(from both two groups) but the training workshop was attended by 75 participants (list attached)
• The groups came up with strategies and action plans to eliminate violent acts through the
implementation of gender-responsive teaching and learning processes whereby every participant
developed an individual-based action plan for the implementation of GRP
• Technical training narrative report by the facilitator
Training workshop achievements
• All the invited participants attended the workshop
• The workshop objectives were successfully met
• Participants were open and shared live examples of very sad and also success stories from their
respective environments regard education. However, the participants were ready to change the
surrounding community for the betterment of education especially the gender biases.
• The participants from all the two departments were able to develop action plans on implementation
of GRP as their way forward
• Strategies on how the plan will be implemented to curb the identified hindrances were shared
throughout the group discussion and plenary sessions
Challenges

14

•

The duration of the workshop was not enough to thoroughly cover all the GRP intervention package, only
a few topics were covered to satisfaction. Other GRP pillars were just explained in a summary way.
o Apart from the limited training time, an interference of the training with the college timetable here and
there made the participants receive partial training
o The venue was not conducive leading to easily pulling out of some of the participants from the training
from time to time. This was because the venue was within their working environment
Workshop recommendations, Suggestions and Way Forward
The following recommendations and suggestion were shared:
• The school management should integrate and mainstream the GRP intervention package into school
plans and programmes in the three centres.
• Every teacher should be a guard to his/her fellow teacher and students, and perpetrators should be
reported and punished accordingly.
• The GRP training should be extended to the entire college and to schools that students are posted for
Teaching Practical so that the teachers acquire this knowledge of GRP. This will make teachers
respond very positively to specific educational needs of both girls and boys in not only the entire
college but also the respected schools as well.
• Teachers should be gender friendly to students and therefore they should reduce/stop gender biases
• There should be regular refresher training to remind teachers on GRP.
• Students should also be empowered on how to self-guard themselves, to be assertive and selfconfident so as for them to be able to speak out and make good decisions for the betterment of
quality education
• The college should consider conducting a thorough GRP training outside the university/working
area/environment, for multiplier impact. This is since the college is an industry that produces
teachers. The production of quality teachers should be linked to employability whereby GRP is a
catalyst to reinforce the quality of teachers to achieve quality education/sustainable development at
large
• Review meetings (quarterly, mid-term, Semi-Annual and Annual) monitoring and evaluation meetings
on regular basis is very important in exploring the implementation results
Conclusion
Generally, the training workshop was very successful, whereby both facilitators and participants attained the
planned goals and the training objectives were achieved. Participants, in particular, commented that they are
going to not only be good facilitators but also they will use the acquired knowledge and skills to greatly
support students especially girls, teachers and community members. They also promised to sensitize about
the importance of:
1. Safeguarding and taking care of both girls and boys in their academic and social development.
2. Providing counselling especially to those who have dropped out of school to re-enter the schooling
3. Using gender-responsive teaching as well as counselling.
The training workshop was officially closed at 4.15 p.m. by the Gender Unit Coordinator. She thanked the
participants for attending and being attentive throughout the training workshop. She also thanked the
facilitator for specially delivering the GRP training workshop despite the limited time. She urged the
participants to smoothly implement the GRP intervention package to the high expectation. She appreciated
the planning team and congratulated them for their good job done. Promising taking into consideration all
the recommendations out of the training she finally declared the training workshop closed.
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APPENDIX 1: END OF THE WORKSHOP EVALUATION
End of Course Evaluation
Not
satisfi
ed/
poor
Meeting venue
agenda
Presentation

Neu
tral
/av
era
ge

goo
d

Very
good

Satisfied/exce
llent

6
1
1

7
4
3

5
12
12

General training evaluation
Participants were asked to provide their views on how satisfied they were on Meeting venue, Workshop
agenda and presentations. Responses shows that majority of participants were very satisfied with
presentations. The responses are summarized in the Table below.
S/n
Item
Not
Neutral/
good
Very
Satisfied/
satisfie
average
good
excellent
d/
poor
1
Meeting
6
7
5
venue
2
agenda
1
4
12
3
Presentation
1
3
12

o
o Participants have said that they have learnt and well understood the following aspects of trainings.
1. How to include gender aspects in all my teaching and learning activities.
2. Sometimes I have harassed and I did not know that I have harassed them
3. How to plan a gender responsive pedagogy lesson

16

4.
5.
6.
7.
8.
9.

Gender awareness and its implementation
How integration of GRP can be done
To be gender responsive person treating both female and male equally
Gender balance and sexual harassment
Content delivery with gender and classroom interaction
How to improve my teaching by gender responsive

o All participants 100% reported to be highly satisfied with the training. When they were asked to explain
specifically what made them interested, the following were their repsonses
Excellent facilitator’s delivery style /teaching method (Presentations through discussions and role
plays,
case studies, teaching and learning materials with Gender lens; Classroom interaction, Learning by doing, and
sharing experiences).
Refreshments
How to solve issues on gender harassment
The need to introduce or enhance mechanism to address sexual harassment
Facilitator’s vast experiences on gender issues
Issues of fairness between both sex and up-bring to the future generations
Issue on abused girls

o Participants also suggested the following areas to be considered for suggestions for future trainings
Grievance management systems on gender
How to include GRP in the curriculum(Subjects)
Gender in deeper perspective
To learn on sexual harassment in legal perspectives
Penalties for sexual harassment
Gender responsive research
Grievances management systems on gender is missing
How management managed to accommodate gender issues at DUCE
Choice of teaching materials in the lesson
Introduction to gender
Sexual harassment in details and gender stereotyping
Evaluation in gender responsiveness
Trainers also provided other recommendations as listed below
1. Many more workshop should be arranged to benefit many staff and to benefit many staff and if possible the
same knowledge to be provided to students
2. Organizers should consider alternative ways too those who were fasting
3. Training to be done more frequently
4. Integration of GRP should stat from Primary education to University Curriculum
5. Provide presentation material in the format accessible to participants with special needs
6. All members to be present at the workshop venue all the time. Probably meeting to be done out of the College
to avoid interference or on weekends
7. Information about the training to be conveyed at least two weeks before the training to give participants time
to prepare and handle some commitments
8. Training to be provided to staff members such as security guards and other non- academic staff
9. Time should be enough to allow more practices and discussions
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10. People with special need s to be considers in advance and the whole team including note takers and readers
should be trained
11. The college staff and students need to be made aware on the existence of ant sexual harassment policy and
codes of conducts expected in a teacher education.

APPENDIX 2: TIMETABLE FOR GRP TRAINING TO ACADEMIC STAFF AT THE DAR ES SALAAM UNIVERSITY
COLLEGE OF EDUCATION - DUCE – 20TH – 23RD 2021
TIME

ITEM/TOPIC

8.00 – 8.30
8:30 – 8:40

Arrival and registration
Welcome remarks and
Introductions

8:40 - 9:20

Welcome the Guest of
Honour
Opening the Speech
- Workshop Objectives
-Expectation and Fears
-Gender self-assessment

o 9:20 – 10.00

o 9:40 – 10:00
o 10.00 – 10.30

Ice breaker
Health Break

o 10:00 – 11:00 Understanding genderrelated concepts, and gender
empowerment

RESPONSIBL
E PERSON
All
DUCE Gender
Unit Coordinator
and Project Lead
DUCE Gender
Unit Coordinator
Guest of Honour
Facilitator

Facilitator

To get to know each other (who is in
the room)
Inviting the Guest of Honour
GOH addressing the participants
The setting of the training
environment,
Participants to discuss briefly four
Gender case studies in groups

All
Facilitator

Clearly understand gender,
empowerment and related concepts,
and discussion

11:00 – 13:00 Understanding the status of Facilitator
gender and empowerment in
Academia
Gender Responsive Pedagogy
(GRP)
- Meaning
- Why GRP
Presentation on GRP
Intervention Package and
Inclusion of Gender
Responsive Pedagogy in
Teaching curricular
13:00 – 14:00 o Lunch Break
14:00 – 15.00
o GRP intervention package
continue

REMARKS

Giving room for attitudinal change
from business as usual participants
to contribute to the status of GRP
mainstreaming/integration
Understanding what and why it is
very important for participants to
understand the importance of GRP

Facilitators

Facilitators

How does the GRP work

All
Facilitator
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15.00 – 15.20
o Evaluation of Day 1
15.20

o End of Day 1

All
All

DAY TWO
8.00 – 8.30 o Arrival and registration

All

8.30 – 9.00 o Recap

Facilitator

Checking on the understanding of
the previous day presented topics

9.00 – 10.00o Gender Safeguarding

Facilitator

Enabling self-protection, taking
action for self guarding policy

10.00 – 10.30
o Health Break

All

10.30 – 11.30
o Gender Safeguarding....
11.00 – 13.00
o Way Forward

All

13.00 – 14.00
o Lunch Break

All

14:00 – 14:30
o Way Forward...
14.30 – 15.00
o Post testing

All
All

15:00 – 15:30 Workshop evaluation

All

15.30

End of GRP Orientation

Come up with suggested
recommendations for safeguarding
policy

- To check on the knowledge
imparted from the training.
- To check what is understood and
what is not.
To check whether the training
objectives/expectations have been
met

Gender Focal
Person

Closing
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APPENDIX 3:TRAINING WORKSHOP EVALUATION FORM
A.
General comments on the workshop training

B) What are your comments? Choose and tick one
i) Meeting venue……. (5) Excellent (4) Very Good (3) Good (2) Average (1) Poor
ii) Agenda ……… (5) Excellent (4) Very Good (3) Good (2) Average (1) Poor
iiI) Presentations…… (5) Excellent (4) Very Good (3) Good (2) Average (1) Poor
Other Remarks and Suggestions……………………………………………………………………................................
………………………………………………………………………………………………………………………………......................
…………………………………………………………………………………………………………………………….........................
……………………………………………………………………………………………………………………………….......................
……………………………………………………………………………………………………………………………..........................
……………………………………………………………………………………………………………………………..........................
……………………………………………………………………………………………………………………………..........................
………………………………………………………………………………………………………………………………........................
……………………………………………………………………………………………………………………………...........................
………………………………………………………………………………………………………………………………........................
……………………………………………………………………………………………………………………………...........................
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………………………………………………………………………………………………………………………………........................
…………………………………………………………………………………………………………………………………......................
…………………………………………………………………………………………………………………………………......................
…………………………………………………………………………………………………………………………………......................
……………………………………………………………………………………………………………………………….........................

APPENDIX 4: TRAINING PHOTOS
Shared separetely
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APPENDIX 5
LIST OF PARTICIPANTS
Attached separetely
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